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Background: Youth and Adult Education (YAE) is a teaching modality in Brazil aimed at 
people who have not had access to mainstream school or not completed their schooling. 
Objective of the study was to characterise the pedagogical practices of teachers in the 
mainstream classroom and special education, working with students with intellectual 
disabilities at YAE. Method: Qualitative descriptive approach. Observations in 
classrooms and interviews with teachers. Data consolidated by content analysis and 
arranged in themes. Results: Teachers have difficulty meeting the student’s specific 
needs and developing pedagogical resources and strategies to promote access to 
knowledge. Conclusions: Need exists for greater collaboration between regular and 
special education teachers to organize the pedagogical planning enabling more assertive 
pedagogical practices. 
 





Youth and Adults Education (YAE) in Brazil and school inclusion in the areas of YAE is 
a topic not much discussed in Brazil. It seems that such invisibility is related to the lack 
of attention given to the population. Special Education (SE) is a teaching process aimed 
at students with disabilities, global developmental disorders and high skill/gift levels 
(Brasil, 2008). Like YAE, SE in Brazil was organised in a social perspective and with 
compensatory actions due to the population's lack of access to formal education (Cabral, 
Bianchini, & Gonçalves, 2018). Both teaching methods are legally articulated (Brasil, 1996, 
2008).  
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i This article presents part of the results obtained in the master's thesis of the first author. 
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 YAE is a complex teaching method that goes beyond educational issues. Until 
recently, it was considered that this education was precisely a process of literacy, that is, 
teaching young people and adults how to read and write, who for different reasons did 
not have access to school or had access to school and did not finish their studies. 
Currently, the discussions add that the teacher who works at YAE needs to incorporate 
elements that allow him to critically reflect on his practice, and thus expand the teaching 
process, valuing the history of the students' lives and the social aspects present in this 
context (Strelhow, 2010). 
 The school inclusion of students with disabilities in YAE has been increasing in 
recent years and is not restricted to students who did not have access to school. According 
to Siems (2012), the justification for this movement is due to the fact that public policies 
prioritise enrolment, preferably in mainstream classrooms, expanding the access of these 
students to YAE spaces as well. However, the literature points out that many students 
with intellectual disabilities have been referred to YAE, popularly called “Special YAE” 
and, many times, these students stay for a long time in mainstream classes and do not 
acquire learning to read and write (Pletsch, 2014).  
 According to the guidelines of the National Policy on Special Education in the 
Perspective of Inclusive Education (Brasil, 2008b), all students included in mainstream 
schools, that is, enrolled in mainstream classes, must receive a pedagogical 
complementation offered by Specialised Educational Service (SES), with the attendance 
of a specialist teacher, preferably in a resource room on the shift opposite their normal 
school hours. According to Resolution No. 4 (Brasil, 2009): 
 
 Art. 2 ‘AEE’s’[SES’s] function is to complement or supplement the student’s training 
 through the availability of services, accessibility resources and strategies that eliminate the 
 barriers that prevent their full participation in society and the development of their 
 learning. 
 
 “The purpose of the SES is to collaborate so that the student with disabilities is attended to 
in their educational specificities, articulating with the curriculum proposal, in a way that 
guarantees their participation in mainstream education.” (Cezário, 2019, p. 46). Other aspects 
can also be developed in the SES that will provide greater autonomy for this student after 
the end of schooling. It is agreed with Redig (2019) that the goal at school is not only 
certification and continuity of studies, but to provide students with training that enables 
them to enter the world of work and adulthood. 
 Regarding the performance of SES teachers in YAE, Cezário (2019) emphasises the 
need for teachers to have adequate and continuous training and communication between 
teachers in the mainstream classroom and special education. According to Cezário (2019, 
p. 49), collaboration in YAE between teachers will help students to advance “[...] in the 
achievement of learning and social interactions, in family life and contributing to enter or 
cooperate with skills for the labour market, socio-cultural participation and achieving rights like 
other people”. 
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 Even with all the advances in legislation in favour of inclusive education and 
constructed scientific knowledge, it is observed that school practices and school culture 
have not changed. Such a condition causes damage to the teaching and learning process 
of the students included, especially those with intellectual disabilities (Pletsch & Glat, 
2012).  
 That said, it is necessary to offer access to permanence in these spaces and the 
resources for the acquisition of scientific knowledge by students with intellectual 
disabilities, therefore, it is essential that schools analyse their procedures on teaching and 
learning processes assuming aspects of the syllabus, activity planning, time and student 
learning (Glat & Pletsch, 2012). 
 According to Bins (2013), many teachers have difficulties in the process of 
including students with intellectual disabilities, claiming lack of training and lack of 
knowledge about the learning process of these subjects. Teachers point out that these 
students, in addition to not responding to content in an expected manner, also escape the 
expected student standard by limiting the teacher's work. 
 Therefore, reflecting on the teaching and learning process of young people and 
adults with intellectual disabilities requires overcoming the mistaken perception of the 
incapacity of these subjects, the low expectations of learning and the processes of 
infantilisation, often still present in the school context to recognise their potentials and 
their experiences. The present work is supported by the study by Vargas and Gomes 
(2013, p.452) when defending that the school should consider the educational content 
according to the students' reality and experience, because “[...] the pedagogical practice 
consists in an investigation of thinking and in the discussion of world views expressed in the 
different ways of relating to others and to objects of knowledge”. 
 In this sense, when reflecting on the inclusion of students with intellectual 
disabilities included in the YAE, it is necessary to understand which pedagogical 
practices must be adopted to make the acquisition of knowledge possible, considering 
the condition of each student and their perspectives of the teaching process and learning 
and social aspects. Some studies carried out in the context of YAE directed at students 
with intellectual disabilities indicate that, often, the pedagogical practices adopted by 
teachers for students with intellectual disabilities in YEA are not consistent with the 
profile and its main demands. In the understanding of Dantas (2012) and Freitas (2014), 
it is necessary to rethink the pedagogical practices for students with disabilities in YEA, 





Thus, the objective of this study was to characterise the pedagogical practices of teachers 
in the mainstream classroom and in special education who work with students with 
intellectual disabilities at YAE. 
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3. Method 
 
3.1 Study design 
The approach used in this study was qualitative of a descriptive nature, interviews were 
conducted to collect and analyse information, and the school environment was observed, 




The location of this study was in a city of the Sao Paulo state in Brazil. The study was 
carried out between the months from March 2019 to May 2019. 
 
3.3 Participants 
Participants were teachers from the mainstream classroom of YAE and teachers of special 
education who worked at YAE with students diagnosed with intellectual disabilities. 
They were selected based on their education and qualification and the number of years 
of experiences. Also, their gender was considered. Another participant was a student 
with an intellectual disability who attended a mainstream classroom. 
 
3.4 Data collection instruments 
For data collection, the Observation Script of Practices of the Professor of the Mainstream 
Classroom and the Professor of the Multifunctional Resources Room adapted from (Reis, 
2011) was used. Through the observation technique, it was possible to access the practices 
applied in the classroom. Thus, we seek to observe the teacher-student relationship with 
intellectual disabilities, methodological procedures and use of resources, teaching 
strategies, curricular adaptation, and student participation during classes, among other 
aspects. 
 The protocols for observation in the mainstream classroom and in the 
multifunctional resource room were used. Through the observation technique, it was 
possible to access the practices applied in the classroom. This technique allows to 
discover how something effectively occurs (Flick, 2009).  
 The interview scripts went through the review of researchers with experience and 
knowledge in adult education with students with intellectual disabilities to verify that 
the scripts were in accordance with the objectives of the study and appropriate 
participants.  
 
3.5 Data collection procedure (study size) 
In order to carry out the study the 12 observations of 3 hours long were conducted in the 
mainstream classroom and 5 observations of 60 minutes long were conducted in the 
multifunction resources room. Subsequently, individual interviews with teachers were 
carried out. The interviews with participating teachers of the study in order to 
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complement other techniques of data collection, as well as allowing the deepening of 
knowledge about certain aspects.  
 
3.6 Data analysis procedure 
The data obtained were analysed by content analysis, that is, it combines the elements 
with common characteristics related to each other, organised into thematic categories. 
This method can emphasise both organisation and rich description of the data set and 
theoretically informed interpretation of meaning. This process was carried out in three 
stages: pre-analysis, organization of the material and interpretation of the results (Franco, 
2008). 
 In the pre- analysis phase, after the transcription of the interviews and the records 
of the observations noted in the field diaries, there was a fluctuating reading of the 
material in order to identify the ideas put in place that were relevant to the specific 
objectives of the research (Franco, 2008). 
 In the process of processing the results, the inference and interpretation of the set 
of each thematic category was carried out. The realisation of this strategy allowed us to 
analyse both the data obtained through interviews and observations made, thus enabling 
understand aspects important to achieve the objectives of this study. 
 For the analysis of the observations, the observation protocol records were read, 
while the audio recorded interviews were transcribed in full and read. After the 
information review, these data were organised into subcategories as shown in Table 1. 
 
Table 1: Study category and subcategories 1 
Category Subcategories 
Characterisation of the pedagogical practices of 
the teacher of the mainstream classroom of YAE 
and of the Teacher of Special Education. 
  
Organisation and teaching performance in the 
mainstream classroom. 
 
Organisation and teaching performance in the 
multifunctional resource room. 
 
Teaching articulation at YAE. 
Source: Prepared by the author. 
  





4.1 Study characteristics  
The results described below refer to the pedagogical practices of teachers who work in 
the context of YAE with students with intellectual disabilities. The data describe how the 
planning and development of classes and activities take place, the classroom routine, the 
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most used strategies and materials, and the interaction between the Mainstream 
Classroom Teacher and the Special Education Teacher. 
 
4.2 Participants 
The list of participants is presented in the Table 2 and Table 3 below.  
 
Table 2: Attributes of the teachers participating in the study 




26 years working 
in elementary 
school, 13 years in 
YAE. 
Normal and Higher Teaching, 
Pedagogical Complementation and 







Graduated for 12 
years, she has been 
working at SES for 
10 years. 
Graduation in Pedagogy with 
qualification in mental disability and 
specialization in clinical and 
institutional psych pedagogy. 
Source: Elaborated by the researcher. 
 
Table 2 presents the general attributes of the participating teachers. In addition, the 
Mainstream Classroom Teacher is 52 years old; she has a degree from the University of 
São Paulo – USP. The Special Education Teacher is 43 years old, has a degree from 
Universida de Estadual Paulista - UNESP. 
 
Table 3: Attributes of a student participating in the study 
Student’s Name Age Grade Student’s Description 
Paula 29 Elementary I 
Term 2 
Diagnosis: intellectual disability. 
She started schooling in a rural school at the age of 6; 
She was referred to the Special School in the 1st grade of 
elementary school; 
She only attended the Special School until 2017; 
In 2017, the Special School asked the family of the student to 
enrol her into the regular school; 
The student is not yet literate; 
She can to read simple words; 
Student is very communicative and participates in 
class activities and frequently makes comments relating to 
everyday life; 
Teacher reports difficulty and resistance to group activities; 
Performs simple addition and subtraction operations; 
However, the teachers report difficulties in learning the math 
content and oscillation “days when she works better, and 
others do not”. 
Source: Elaborated by the researcher. 
  
We also had one student participant called Paula. This is not her real name, just a 
nickname given to her in this study. She was an adult female student with an intellectual 
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disability. Table 3 presents some relevant characteristics of the participating student 
Paula who is 29 years old, currently enrolled in elementary school. 
 
4.3 Organisation and teaching performance in the mainstream classroom 
The mainstream classroom was a large and well-ventilated space, with a blackboard, a 
worktable for the teacher, two lockers that were shared by the teachers on the respective 
shifts and 23 tables and chairs for the students. Because it is a multi-year room, the class 
was divided into two groups, that is, 6 students in the 1st Term corresponding to the 1st, 
2nd and 3rd year of elementary school I, and 16 students in the 2nd Term corresponding to 
the 4th and 5th year elementary school I and a 29-year-old student diagnosed with 
intellectual disability. The other students in the class were aged between 23 and 77 years 
old, 7 men and 15 women, most of the students were informal workers or retired. The 
Teacher worked on mathematical operations at the same time with the two groups, with 
different contents. The layout of the YAE classroom is shown in Figure 1. 
 
Figure 1: Layout of the YAE classroom 
 
Source: Prepared by the author. 
  
 Regarding the routine of classes in the mainstream classroom, the teacher basically 
followed the same structure, that is, the contents of the Portuguese language and 
mathematics were worked on daily; the other subjects, sciences, history and geography 
were covered, on average, once a week. 
 The selection of content, in most cases, was made from the textbook adopted at the 
school that brought programmed content for each term of YAE. Based on the textbook, 
the teacher developed the classes following the structure of the book. The styles of the 
classes were the same for all students, that is, there was no adaptation for the student 
with disabilities or for other students with more needs. 
 The room was divided into two terms or groups, the difference was in the topics 
covered in each group and so the teacher normally divided the blackboard into two parts. 
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On one part, the activity was related to Term 1 and the other part was related to Term 2. 
The explanations were collective and common for all students to pay attention to the 
explanations directed to both Terms, for example, while the teacher read a text for Term 
1, the students of Term 2 were concentrating and participating in the activities.  
 
 “[...] you can't get much out of them, what they know, and you can't do that survey of 
 what they know and what they think about writing and what they think about a certain 
 number and where they use the function number, there is no way to get it out of them.” 
 (Mainstream Classroom Teacher) 
  
 Still regarding the pedagogical practices of the Mainstream Classroom Teacher, 
the observations show the existence of difficulties in the explaining of the contents both 
for the student with intellectual disability and for the other students. According to the 
teacher, this difficulty only occurs because students do not have the minimum expected 
knowledge, so they need more objective activities to avoid feeling discouraged in the 
learning process. 
  
 “YAE alone is already difficult, you know, they come with very low self-esteem, they must 
 deal with them, see the way to speak if they think they are being involved and they stop. 
 You must be more direct and know how to deal with them, I focus more on reading and 
 basic math operations. (Mainstream Classroom Teacher) 
  
 The teacher herself also recognises her difficulty in working with adult students 
with intellectual disabilities. For her, working with children with intellectual disabilities 
is easier for the reasons set out in her account below. 
  
 “[...] she is the first adult student in my life with this type of need, you know, with children 
 it is easier because they no longer come with the pre-concept of learning and they are not 
 afraid of making mistakes and they are less resistant and with the adult like her I felt this 
 more difficult.” (Mainstream Room Teacher). 
  
 In relation to the interaction, it is observed that the target student had a good level 
of socialisation and interaction with the other students in the class, always making 
comments on the issues that were discussed regarding the daily life of the neighbourhood 
or some event in the city. However, the teacher reports an initial resistance from the 
student to do the activities in addition to presenting difficulties in interacting with others. 
Therefore, we understand that, in the perspective of YAE with the great diversity of 
students that are part of this system, the planning and teaching and learning process is 
the responsibility of the school and not just the teacher. This work also defends the 
importance of an enabling environment for teachers to plan and organise the teaching 
situations that can meet the needs of students and benefit them all. 
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4.4 Organisation and teaching performance in the multifunctional resource room 
The multifunctional resource room had a good physical structure, a large space with 
good ventilation and good teaching material, such as games, toys, two round tables with 
5 chairs and another table for the teacher's work. Although the school was relatively new, 
the multifunctional resource room functioned from the donations that the school received 
and collected for the Beneficent Bazaar to buy toys for children during holiday, such as 
on Children's Day and New Year's Eve.  
 Specialised educational assistance for the target student took place twice a week, 
lasting 60 minutes. The Special Education Teacher attended two students at the same time 
at a round table. They remained very close to the teacher and sometimes performed the 
same activities. 
 At the school there was only one Special Education Teacher, who attended all 
students targeting special education. The visits, according to the teacher, were almost 
always in pairs, but she also attended a group of 3 or 4 students. Although the teacher 
had no other occupation at school, at sometimes she had to help the principal, for 
example, when preparations were made for the town's birthday, the students were 
dismissed for 10 days and the teacher stayed in the resource room making props for the 
school parade. At other times, the attendance was also suspended so that the teacher 
could accompany the director on external visits in the community. 
 The student's attendance took place in parallel with a 9-year-old student with an 
intellectual disability. This grouping of students made it difficult for both to plan and 
develop the activities carried out in this space. 
 The Teacher of the Multifunctional Resource Room reports knowing a little about 
the school history of the target student. Even as an adult, it was possible to perceive that 
the teacher referred to the student Paula several times as a girl or a child and that she was 
unable to develop and acquire systematic knowledge related to literacy, because during 
the time she attended the Special School, the activities were more related to workshops 
than activities of pedagogical practices, according to the teacher, Paula 
  
 “[...] she is a girl who spent her whole life at the Special School in the workshop, her literacy 
 stopped there, she learned almost nothing, she knows as if the person was not going to learn 
 anything else, so she starts to stimulate the workshop part and not learning like that, you 
 know, at the Special School, they have another focus.” (Special Education Teacher) 
 
 According to the account of the Special Education Teacher, the special school 
emphasises literacy until a certain time, later, if it is identified that the student has not 
reached literacy, that is, if she/he cannot learn more academic content, the focus of the 
special school will be the workshops for preparing for the job market. The speech of the 
Special Education Teacher shows that the perception of the student's child 
characterisation was common in other contexts of the school. However, the Special 
Education Teacher also recognises the student's artistic ability to express herself through 
dance choreographies. 
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 “[...] Paula is a child; I see her as a 10-year-old girl. When we have a party here at school 
 and there is music, for example, on children's day and if you saw it (laughs) we played 
 children's music, you know, and those soap operas like Carousel and she dances very well. 
 She dances and the children look and dance with her.” (Special Education Teacher) 
  
 It is important to point out that, despite having a lower level of social interaction, 
according to the teacher, the student presented a good behaviour and great satisfaction 
for being at school.  
  
 “She is a very calm girl, right? She is a passive girl; she is not a quarrel or anything [...]. 
 She says she loves school. She looks like she has gratitude you know; it looks like that she 
 shows me. She doesn't know that she's showing gratitude, but she is.” (Special Education 
 Teacher) 
  
  Regarding the focus of the work in specialised educational assistance, the teacher 
reports the existence of a low self-esteem of the student when she started the services and 
the option to privilege activities focused on literacy, mainly related to reading. According 
to the teacher, it was possible to observe that there was an evolution on the part of the 
student, however, the teacher considers that the student has better and worse days. 
 
 “When she arrived the first thing, I realised is that she was not fully literate and she 
 stagnated there at a stage you know and she herself thought she would not progress at all, 
 and she knows when, by the way, she came with very low self-esteem and she thought that 
 what she knows is the most she will learn.” (Special Education Teacher) 
  
 The teacher points out a pedagogical work focused on important skills for the 
student's school and social context, such as literacy, especially the teaching of reading 
which is characterised as an activity seen as reinforcement of content, since literacy is 
placed as a principle in the mainstream classroom. 
 Regarding pedagogical practice, the Teacher of the Multifunctional Resources 
Room, says to seek and always identify the best way for the student to acquire 
knowledge. In the case of student Paula, she believes that the exploration of the tangible 
used more at the beginning of the consultations was an important aid for the realisation 
of this process that was dormant, according to her, due to the type of activity that was 
offered to the student at the Special School. The teacher also reports how the activities 
with the student work, demanding that they be executed until they are in accordance 
with what was expected by the teacher. 
 
4.5 Interaction between the Mainstream Classroom Teacher and the Special Education 
Teacher at YAE 
Thinking about pedagogical practices and the inclusion of students with disabilities 
makes us reflect on the possibilities of teaching practice among teachers in the 
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mainstream classroom and in special education. Thus, the interaction of these educators 
when effective can favour the process of school inclusion of these students as it 
strengthens the collaboration between those involved in schooling.  
 However, the schools' daily routine points out that this interaction is not always 
possible, as the meetings take place as informal moments, not intended for the discussion 
and preparation of the educational planning of the students together. Thus, each teacher 
carries out his planning individually and without the knowledge of the organisation and 
the development of the curriculum of the other. 
  
 “It is what it follows and as it does we cannot know or meet to discuss the planning, I try 
 to catch the planning and, to sometimes, as much as I can do so with the Mainstream room 
 teacher is talking to her in the corridor and that's the truth, we don't do any makeup right, 
 so what I do is try to see the YAE planning, see the content and what is expected for that 
 year and try to work on these themes with Paula.” (Special Education Teacher) 
 
 One of the barriers pointed out by teachers for this partnership is related to the 
lack of a timetable for school coordination to provide an adequate time for discussion and 
planning. Linked to this, there is the high workload of these professionals, who often 
assume other employment links to supplement wage income. This lack of coordination 
in the combination of these schedules does not favour a culture of collaboration, which, 
consequently, makes it more likely to limit the interaction of teachers due to the working 
conditions existing in schools. A viable alternative would be to have a greater number of 
special education teachers to serve the school's Specialised Education Service Teachers 
(SEST) students. 
  
 “I work in three schools, three shifts, now it would be my HTPCii, this time she (the Special 
 Education Teacher) is in the office hours, she would be attending a child, there is no way 
 for us to meet, in her HTPC I am working, we can't meet, uh. I think I saw her (the Special 
 Education Teacher) about three times, always in the hall. Think about the dynamics, it 
 doesn’t exist, you know, people who go for a walk, you know? She tries to do this, to do 
 that, to do that I don't know what to do there, but she must suspend the students' services.” 
 (Mainstream Room Teacher). 
  
 Certainly, the Specialised Educational Service should not assume a proposal for 
reinforcement or even serve as a substitute for the mainstream classroom. The teacher of 
the Specialised Educational Service seeks to meet the specific needs of the student by 
developing pedagogical resources and strategies to promote access to knowledge. 
However, this performance must assume a relationship with the curriculum of the 
mainstream classroom, which involves the development of supports, enabling the 
 
ii HTPC is Collective Pedagogical Work Schedule. Within the teacher's workday, two thirds of his workload 
must be completed in the classroom and another third of time is devoted to extra-class pedagogical 
activities, so that the teacher plans his classes and improves the pedagogical practice. 
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student to overcome the barriers that impede his/her access to the curriculum. In this 
sense, the Specialised Educational Service is linked to the syllabus of the mainstream 
classroom and must be organised with the necessary adaptations and ensuring the 
strategies and resources to promote learning. 
 
5. Discussion and Conclusion 
 
Regarding planning at YAE, the study agrees with Trentin (2018) when arguing that the 
activities should be organised aiming at the learning of all students and not only those 
with intellectual disabilities. Through this reality, planning helps because it guides the 
actions of teachers, that is, it offers a direction on how to conduct pedagogical practices 
and how to organise learning situations. In this sense, it is important to reaffirm that the 
contents of school planning must dialogue with what is taught to students in general and, 
based on this, teachers should think about teaching strategies for the development of 
students with intellectual disabilities considering their level of education. development, 
age group and interests (Glat; Vianna; Redig, 2012). 
 On the inclusion of disabled students in adult education, Redig (2010) states that 
even this mode being made, essentially, by a student body with very different 
characteristics from one to another, still prevails the lack of recognition of the common 
school teachers to receive these students on the grounds of who knows how to handle 
this students. One of the difficulties mentioned also by teachers who work at YAE with 
students with intellectual disabilities concerns the difficulties in working with these 
students both in the contexts of interaction and in the pedagogical scope. 
 According to the mainstream classroom teacher, YAE students, in general, have 
greater difficulty in expressing their opinions and have a low interest in participating in 
the proposed activities; besides the little school knowledge they have. Given these 
findings, Bueno and Oliveira (2019) state that the teacher is the mediator between the 
student and the syllabus. In this sense, teachers who work at YAE need to understand 
that “the schooling process must become significant, influence the change of paradigms and 
overcome old social concepts regarding adult development, as the stereotype of a tutored life.” 
(Bueno & Oliveira, 2019, p.13). 
 The representation of adults with intellectual disabilities seen as a permanent child 
is discussed by Dias and Oliveira (2013) and Freitas (2014), indicating that many adults 
with intellectual disabilities receive the same pedagogical treatment that is intended for 
children in the school and social context, that is, there is no differentiated practice for 
these subjects. That is why it is necessary to recognise the educational and social space of 
these students as adults and that they can develop specific skills for their age, this means, 
that the practices developed must meet and the specific possibilities and demands for the 
life span of the student 
 The conception that the student did not develop as an adult is noted by the 
teacher's speech and attitudes. Kassar (1999) points out that, often, the idea of this social 
representation of adults with disabilities is reinforced by specialised professionals when 
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they assume and develop their pedagogical actions based on children's and repetitive 
activities. According to Trentin (2018, p. 80), the young and adult student of YAE, in the 
course of life, has already acquired different knowledge than what children have. Such 
knowledge “[...] needs to be considered in schooling so that these subjects feel part of the 
educational context”. However, reflections on the specificities of these subjects inserted in 
the YAE are still lacking. 
 The analysis of the observations in the multifunctional resource room made it 
possible to understand important aspects about the development of the pedagogical 
practice of the Special Education Teacher. The teacher reports the initial difficulty of 
working with Paula, because for her, the student had all the potential, but she was asleep. 
For the development of the student, the teacher initially worked with concrete material 
and help to solve the proposed activities. The teacher also mentions the degree of demand 
that she has in the development of activities, and the oscillation that exists in the 
development of the student with better and worse days.  
 In the daily routine of MRR classes, it was possible to see the development of 
several children's activities to be used for the different students who attended the SES, 
however the teacher in the resource room had only Paula as an adult student. These 
activities were almost always printed in larger quantities to be used by other students as 
well, as they were small texts; words associated with images; crosswords; activities of 
linking writing to the figure of the object; find words; form simple sentences created by 
the student with the help of the teacher from a keyword; reading cards; sayings; copy of 
words and exercises involving mathematical operations (addition, subtraction and 
multiplication). These were expository classes followed by exercises written in the 
notebook, that is, no methodological changes were observed. 
 Research such as by Dantas (2012), Freitas (2014) and Mamcasz-Viginheski (2017) 
affirm that the teaching conceptions remain strongly marked by the belief that the adult 
is not able to behave as an adult. The simplification of the content resulting in activities 
originally intended for children can be an alternative to promote development and to 
reduce the difficulty of teachers in adapting activities for young and adult students of 
YAE. For Almeida (2017), it is necessary to overcome teaching cantered on disability, 
believe and value the ability of students with disabilities to advance in the learning 
process. 
 However, it was not possible to observe or identify any adaptation for the target 
student, since the same activities were also prepared for the other students with different 
disabilities who attended the SES. It should be noted that, in this case, there could be 
some differentiation in the development of these activities, which was not the target of 
our study object. It was found the use of a resource prepared by the teacher, called by the 
Teacher of the Multifunctional Resource Room as “list”, to assist the student when 
writing complex words. 
 Regarding the attendance of the target audience of special education students, it 
should be noted that, according to the school team, the educational process of this student 
is still restricted to Specialised Educational Service, that is, in this mistaken perspective 
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on the legal aspects of education. In particular, the responsibility for schooling lies with 
the special education teacher. Specialised Educational Service is one of the support 
services for students targeting special education that must be provided for in the school's 
pedagogical proposal. (Oliveira, Cordeiro, & Machado, 2018). 
 According to the guidelines of Specialised Educational Service, the performance 
of the teachers in the multifunctional resource rooms acquires a collaborative perspective 
with the teacher of the mainstream classroom, since among other duties this articulation 
is foreseen with the purpose of promoting the participation of students in school 
activities. However, each teacher has a different role; the teacher of the mainstream 
classroom is assigned the teaching of the areas of knowledge, while the teacher of the 
multifunctional resources room develops the complementation and / or supplementation 
“[...] the training of students with a view to autonomy and independence at school and out of it.” 
(Brasil, 2009, p.1).  
 Regarding the practices directed to the teaching of mathematics, the observations 
revealed an emphasis on exercises involving operations of addition, subtraction and 
multiplication by a single number. The exercises were organised in the form of accounts 
for solving the student, in addition to the sequential writing of ordinal numbers. As a 
resource to facilitate the resolution of exercises involving multiplication, for example, the 
student consulted a table with the data and with the help of the teacher finds the number 
to be multiplied and its respective result; when she had to advance a dozen, the teacher 
helped to count on her fingers to arrive at the correct answer. 
 According to Decree N ° 6,571 of 2008, the work developed within the Specialised 
Educational Assistance (SES) must provide the SEST student with appropriate conditions 
for their development, as shown in the regulation in its article according to: 
 Art. 2 The objectives of specialised educational assistance are: 
i. provide conditions for access, participation and learning in mainstream education 
to the students referred to in art. 1st; 
ii. guarantee the transversality of special education actions in mainstream education;  
iii. encourage the development of didactic and pedagogical resources that eliminate 
barriers in the teaching and learning process; and 
iv. ensure conditions for the continuity of studies at other levels of education. (Brazil, 
2008a) 
 This report validates an understanding in which it is stated that people with 
intellectual disabilities can develop as the pedagogical proposals are carried out both in 
the SES and in the mainstream classroom, as they can contribute to the teaching and 
learning process and, therefore, for student development. Therefore, the need to develop 
a collaborative work is emphasised, mainly between the teacher of the mainstream 
classroom and the teacher of the SES. It should also be noted that in the context of the 
school surveyed, teachers carried out their literacy work in isolation and in different 
ways. 
 Some studies like, Mendes; Almeida; Toyoda (2011); Mendes; Vilaronga ; Zerbato 
(2014) indicate that collaboration between teachers of special education and regular 
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education, when carried out, benefits both students and teachers, as it involves the 
development of a strategy of mutual support between teachers in the search for solving 
problems related to learning barriers. Studies show that the engagement of professionals 
makes the environment more favourable for the process of inclusion and development of 
students. 
 Also, this report allows us to understand that the work of the Teacher of the 
Multifunctional Resource Room occurs in isolation from the Teacher of the Mainstream 
Classroom, there is no relationship of dialogue that allows the development of 
partnership and planning between the teachers, as well as the lack of knowledge about 
the work and the development of the student himself. Therefore, the educational 
planning process, the exchange of information about the student becomes non-existent. 
For Mendes, Vilaronga and Zerbato (2014), although the resource room is a service 
provided for in the Brazilian inclusion policy and is widely used, it does not favour the 
sharing of responsibilities related to the students' schooling process.  
 This report considers it relevant to reflect, critically, on the pedagogical practices 
for adult students with intellectual disabilities, as the results proved the infantilised 
character and incapacitating vision that still permeates the pedagogical actions aimed at 
these students. In addition, the lack of articulation of specialised educational assistance 
with the classroom and the absence of a school organisation model that favours planning 
actions among teachers and even the actions that are developed in these spaces do not 
play a role in the development of education of students. Therefore, reflecting on the 
pedagogical performance can produce a movement of a new posture in face of the 
challenges posed to the schooling of these students. 
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